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ABSTRACT 

The curriculum guide for twelfth grade pupils aims at 
helping students to understand and accept people who are different, 
develop a satisfactory self image, learn to think critically in the 
decision making process, and become familiar with the valuing 
process. Information on foundations in American government serves as 
a base for human rights and dignity. Teaching is process oriented 
rather than content oriented. Activity units, designed to foster 
community involvement, are outlined and arranged into three parts. 

The first unit focuses on the study of the structure and function of 
the Federal Government, the responsibilities and rights implied in 
the Bill of Rights, and democratic concepts. Unit II helps the 
student understand the concept of conflict and dissent, the political 
party system, the way in which majority rule necessitates minority 
role, and the structure and function of state and local government. 
Topics dealing with international relations as applied to current 
affairs, news media, self improvement, and values are studied in unit 
III. Appendices include outline sections on human dignity concepts, 
academic freedom guidelines, evaluation, and a bibliography. 

Classroom materials are topical using multi-media. (Author/SJM) 
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RATIONALE 



Dr. Dwight W. Allen, Dean o£ the School o£ Education, University 
some interesting ideas in a speech delivered at the Seventh Annual National 
hampton, Massachusetts, In his discussion on our preparation £or the 80'a, 

The curriculum of the future must avoid the strong conni 
knowledge and rote learning that characterizes the liberal a 
The time £or individuals to have to carry masses of knowledg 
heads should have passed away with the Gutenberg Bible. The 
future will need great skill in knowing what he needs to kno 
and using it. 

In short, future curricula must succeed in presenting a 
alternatives to students helping them learn what they find t 
central to their future lives, capturing a sense of effortle 
the learning process, and focusing on a child's ability to f 
information creatively. 

Dr. Allen suggests that rather than starting with the traditional 
humanities, natural sciences and social sciences, that we should rather empl 
that are role-oriented rather than goal-oriented. These are: 

Human Relations 
Cotmnun icat ions 
Aesthetics 
Technology 

The function of any unit of study would be determined by the role 
student. Teaching will become process-oriented rather than content-orientec 
vary, in length dependent upon the function they will serve. Materials in tt 
using multi-media, with much community involvement. 
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RATIONALE 



lien, Dean of the School of Education, University of Massachusetts, presented 
a speech delivered at the Seventh Annual National Education Conference, East- 
n his discussion on our preparation for the 80' s, he states: 

irriculum of the future must avoid the strong coonitment to factual 
nd rote learning that characterizes the liberal arts curriculum, 
r individuals to have to carry masses of knowledge around in their 
d have passed away with the Gutenberg Bible. The student of the 
need great skill in knowing what he needs to know, finding it, 
t. 

rt, future curricula must succeed in presenting a wide range of 
8 to students helping them learn what they find to be relevant and 
their future lives, capturing a sense of effortlessness and joy in 
g process, and focusing on a child's ability to find and use 
creatively. 

ts that rather than starting with the traditional disciplinary triumvirate of 
ec and social sciences, that we should rather emphasize four areas of learning 
her than goal-oriented. These are: 

Human Relations 
Communications 
Aesthetics 
Technology 

any unit of study would be determined by the role that is anticipated for the 
come process-oriented rather than content -oriented. Individual courses would 
pon the function they will serve. Materials in the classroom will be topical 
ch community involvement. 
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The Vallejo City Unified School District has a tentative set of goa 

1. District's Philosophy Statement, "This We Believe 

2. Citizens' Subcomnittee Report on Curriculum 

3. Superintendent's Priority List 

These have been identified as needs of students in the Vallejo City 
and are as follows: 



1. Acquisition of the fundamental skills essential t 
effective living. 

2. Development of poise and self-confidence to the 
extent that each student will develop self- 
realization and a positive self-image. 

3. Provision of opportunities wherein students may 
develop a value system that would consist of the 
following: 

a. Civic responsibility 

b. Ability to operate in social relationships 

c. An appreciation of the values of others 

4. Acquisition of skills necessary for economic and 
vocational competency. 

5. Development and maintenance of good physical and 
mental health. 

The third goal would particularly relate to Dr. Allen's concept of 
namely. Human Relations. The Social Science Program, Human Dignity through t 
would particularly implement this concept. 
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Unified School District has a tentative set of goals based upon the study of: 

District's Philosophy Statement, "This We Believe" 

Citizens' Subcommittee Report on Curriculum 
Superintendent's Priority List 

identified as needs of students in the Vallejo City Unified School District 



Acquisition of the fundamental skills essential to 
effective living. 

Development of poise end self-confidence to the 
extent that each student will develop self- 
realization and a positive self- inage. 

Provision of opportunities wherein students may 
develop a value system that would consist of the 
following: 

a. Civic responsibility 

b. Ability to operate in social relationships 

c. An appreciation of the values of others 

Acquisition of skills necessary for economic and 
vocational competency. 

Development and maintenance of good physical and 
mental health. 

ould particularly relate to Dr. Allen's concept of one area of the curriculum-- 
The Social Science Program, Human Dignity through the American Experience, 
int this concept. 
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UNDERSTANDING OTHERS 



An aspect of the program that must be carried out if we 
acceptance of the concept of Human Dignity as the ultimate value 
of other people and an acceptance of people who are different. 



are to accom 
in decision mas 



In the analysis of this problem, there are two steps that will create, 
to the problem: 



1 . 



The Social Scientists have developed a system of studying the way 
various goal-seeking activities called disciplines. These includ 
Economics, Sociology, Anthropology, Geography, Psychology, Philos 
If the student were to have some knowledge of these various discil 
have a systematic basis for comparing and contrasting various gro 
be stuaied. 



2. Understanding others would involve the study of various groups of 
be ethnic groups within our country or groups from other parts of 
different backgrounds than ours. An understanding of why they th 
do may be clarified through the application of the criteria set u 
disciplines. With understanding comes acceptance and with accept 
ultimate understanding that is desired is that these differences 
valuable in this rapidly changing world in which we live. 



am that must be carried out if we are to accomplish in our students an 
tan Dignity as the ultimate value in decision making is an understanding 
e. of people who are different. 

s problem, there are two steps that will create a systematic approach 



sts have developed a system of studying the way people act in their 
.ng activities called disciplines. These include Political Science, 
gy, Anthropology, Geography, Psychology, Philosophy, and History, 
e to have some knowledge of these various disciplines, he would then 
basis for comparing and contrasting various groups of people that may 



rs would involve the study of various groups of people, whether they 
ithin our country or groups from other parts of the world with quite 
nds than ours. An understanding of why they think and act as they 
d through the application of the criteria set up in the various 
understanding comes acceptance and with acceptance respect. The 
ding that is desired is that these differences are important and 
apidly changing world in which we live. 
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SELF-IMAGE 



If an individual is to treat 
recognizes himself as having dignity, 
ment in each student of a satisfactory 



ethers with 

Therefore, 

self-image. 



dignity and resp< 
one of the goals 



There are many who do not think that we are considering t 
Dr. Neil Postman, one of the authors of TEACHING AS A SUBVERSIVE ACT 
student self-awareness is not of value — even if today more Americans 
illness than any other illness, even if suicide is the second most 



Ole Sand, Director of Center for the Study of Instruction, 
it with the kind of curriculum that they perceive as one of simonizi 
humanizing their learning. They want a curriculum that confronts th 
riots, and urban decay. He further states that teenagers, along wit 
perceived questions of "Who Am I?" and "Where Am I Going?" 

A sad commentary on the times is the button students wear 
fold, spindle or mutilate." 



The goal of a satisfactory self-image is not accomplished 
as much as through the personal relationships in the classroom. The 
partner in a learning situation,, His ideas are accepted and shared, 
problems, exchanging and accepting each other's ideas. Inscrvice tr 
classroom atmosphere that will develop a good self-image in the stud* 
offered under various titles, such as Self-Enhancing Education and V 



i Postman, et al, Teaching as a Subversive Activity , Delacorte Press, 



it others with dignity and respect, it is essential that he himself 
, Therefore, one of the goals of the program involves the develop- 
ry self-image. 

chink that we are considering this in our present day curriculum, 
of TEACHING AS A SUBVERSIVE ACTIVITY, 1 states that in our schools, 
ie--even if today more Americans are hospitalized because of mental 
if suicide is the second most cormson cause of death among teenagers. 

ir for the Study of Instruction, NEA, states that students have had 
:hey perceive as one of simonizing their education rather than 
: a curriculum that confronts the facts of poverty, war, racism, 
itates that teenagers, along with younger students, want answers to 
id "Where Am I Going?" 

les is the button students wear stating, "I am a human being--do not 



self-image is not accomplished through the subject matter studied 
:ionships in the classroom. The teacher accepts the student as a 
i ideas are accepted and shared. Students work in groups solving 
tch other's ideas. Inservice training can do much to provide the 
»p a good self-image in the students. Such courses are now being 
i Se If -Enhanc ing Education and Valuing in the Educational Process. 



'Bive Activity, Delacorte Press, New York, 1969. 
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CRITICAL THINKING 



A third area o£ concern, if we are to develop in our students 
the ultimate value in decision making, would relate to the pupil's abil: 
presented and come to a logical conclusion. For want of a better term i 
to this process as critical thinking. Benjamin Bloom, et al, in the bo< 
OBJECTIVES, presents this type of thinking as the Cognitive Domain. Tt 
are developed as: 

Knowledge 

Comprehension 

Application 

Analysis 

Synthesis 

Evaluat ion 



The method of instruction that emphasizes this skill in student learning 
It concentrates on the processes involved in learning rather than the ac 

Dr. Neil Postman in his book, TEACHING AS A SUBVERSIVE ACTIVIT 
teacher would use in an inquiry method as follows: 

• The teacher rarely tells students what he thinks they ought 

• His basic mode of discourse with students is questioning. 

• Generally, he does not accept a single statement as an answe 

• He encourages student -student interaction as opposed to stud 
generally, he avoids acting as a mediator or judge of the qu 

• He rarely summarizes the positions taken by students on the 

• His lessons develop from the responses of students and not f 
"logical" structure. 

• Generally, each of his lessons poses a problem for students. 

• He measures his success in terms of behavioral changes in st 



^Bloom, et al. ja^onomy of Educational Objectives , McKay, 1965. 



V 




ncern, if we are to develop in our students the concept of Human Dignity as 
on making, would relate to the pupil's ability to evaluate the evidences 
cal conclusion. For want of a better term in this discussion, we will refer 
thinking. Benjamin Bloom, et al, in the book, TAXONOMY OF EDUCATIONAL 
:ype of thinking as the Cognitive Domain. The steps in the thinking process 

Knowledge 

Comprehension 

Application 

Analysis 

Synthesis 

Evaluation 

at emphasizes this skill in student learning is known as the Inquiry Method, 
sses involved in learning rather than the acquisition of factual knowledge. 

n his book, TEACHING AS A SUBVERSIVE ACTIVITY, describes the activities a 
iry method as follows: 

ly tells students what he thinks they ought to know, 
f discourse with students is questioning. 

es not accept a single statement as an answer to a question. 

udent-student interaction as opposed to student-teacher interaction. And 
olds acting as a mediator or judge of the quality of ideas expressed. 

izes the positions taken by students on the learnings that occur. 

lop from the responses of students and not from a previously determined 
ure. 

of his lessons poses a problem for students, 
success in terms of behavioral changes in students. 




tal Objectives . McKay, 



1965. 
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VALUE SYSTEM 



A final consideration, if we hope to develop in the student a comroitme 
dignity as the ultimate value in decision making, is the value system of the stu 

In the previous section on Critical Thinking, we reviewed the steps to 
presented by Bloom et al in which evaluation was based upon a consideration of t 
case. However, decisions are not made solely on the scientific evidence present 
the individual enters into the decision-making process and may not abide by the 
facts. Witness the number of people still smoking despite the fact that evidenc 
cigarettes may lead to lung cancer and packages of cigarettes are required by la 

When a pupil comes to school for the first time, he brings with him a 
has developed based upon his experiences up to that time. 

Raths, Harwin and Simon in their book, VALUES AND TEACHING, ^ define va 

1. Values are the result of a valuing process. 

2. The processes involved in valuing are: 

a. Choosing 

• freely 

• from alternatives 

• after thoughtful consideration of the consequences of each a 

b. Prizing 

• cherishing; being happy with the choice 

• willing to affirm the choice publicly 

c. Acting 

• doing something with the choice 

• repeatedly, in some pattern of life 

Therefore, in the education of the pupil we must give him the opportun: 
values. In providing students with these opportunities, the instructor should n< 
to the student. Rather, other values may be presented which the pupil will cons: 
issues carry differing value judgments and offer the student opportunities for vt 
relevant to the important issues of the day, they are fine opportunities for stu< 

* 

J Raths, et al. Values and Teaching, Merrill. 
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L, if we hope to develop in the student a commitment to the idea of human 
n decision making, is the value system of the student himself. 

.on on Critical Thinking, we reviewed the steps to decision making as 
.ch evaluation was based upon a consideration of the various facts in the 
lot made solely on the scientific evidence presented. The value system of 
decision'inaking process and may not abide by the evidence presented by 
)eople still smoking despite the fact that evidence indicates smoking 
icer and packages of cigarettes are required by law to carry that warning. 

) school for the first time, he brings with him a set of values that he 
periences up to that time. 

ion in their book, VALUES AND TEACHING, ^ define values as follows: 

suit of a valuing process, 
olved in valuing are: 



atives 

htful consideration of the consequences of each alternative 

being happy with the choice 
affirm the choice publicly 

hing with the choice 
in some pattern of life 

cation of the pupil we must give him the opportunity to choose between 
with these opportunities, the instructor should not make a value judgment 
values may be presented which the pupil will consider. Usually controversial 
dgments and offer the student opportunities for valuing. Since they are 
s of the day, they are fine opportunities for student involvement. 



L «r» Morrill, 

'ERIC 
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The Human Dignity Social Science Curriculum would then be characterized as follows j 9 

1. The content of the course would include the study of the various ethnic or national 
groups of the world. These would be compared and contrasted in terms of the Social 
Science Disciplines. 

2. Units of study would concern present day problems that would be relevant to the 
student. In examining the problem, research would be involved to uncover the 
historical background that created the problem. 

3. Controversial issues would not be avoided because the right to discuss and debate 
such issues is the most essential part of a student's freedom to learn. 

4. The materials used in the classroom would include along with reference materials 

and texts: newspapers and magazines; films, filmstrips and tapes; television and 

radio programs; resource people; the interviews of agencies; and field trips. 

5. The method of instruction would be largely one of inquiry. The student would gain 
experience in evaluating alternatives and making decisions based upon the facts of 
the case and, in turn, upon the value system he has internalized. 

6. Finally, the program is developed on the principle of the heterogeneity of the 
classroom group. Part of the activity in the classroom would be involved in group 
activity in which each member of the class would, hopefully, have experience both 
as a follower and as a leader. 



"\ 
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PALS 



The goals of the Human Dignity through the Social Sciences are: 



I. Through the study of the social sciences, the student will demonstrate an 

increased understanding of self in terms of "Who Am I?" and "Where Am I Going?" 

II. Through the study of the social sciences, the student will begin to develop a 
consistent value system in the resolution of human relations problems. 

III. Through the study of the social sciences, the student will demonstrate a 
growing appreciation of human dignity. 

IV. Through the study of the uocial sciences, the student will demonstrate the 

use of application, analysis, synthesis, and evaluation in the study of human 
relations problems. 

V. Through the study of the social sciences, the student will demonstrate a 

knowledge of history with emphasis on the contributions of various ethnic and 
national groups. 
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CONSTITUTION. . .Organisation 



BILL OF RIGHTS. . .Rights and Raaponslbllltlas 

DEMOCRATIC CONCEPTS. . .Background, Philosophy, 

Conparatloa Consrn— nt 



I 

I 

I 
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i 

i 
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UNIT I I 

CONSTITUTION I 

OBJECTIVE I I 

The student will demonstrate understanding of the structure and function of I 
as measured by a teacher prepared test involving knowledge, comprehension ail 

ACTIVITIES 

1. Visitation to federal agencies such as F.B.^., F.D.A. , U.S.D.A., O.E.O.J 

Federal Reserve Bank. 

2. Recreation or simulation of the following: I 

a. Creating a society from scratch 

b. Mock Investigative hear Inga 

c. Mock Senate or House leglelatlve proceedings 

3. Simulation Cams: DEMOCRACY 

4. Student research and investigation of how the Constitution rsally works: 

a. Presidential Power 

b. Justice and the Courts 



5. Presentations: Sneakers Topics 

Senators FBI 

Representatives FDA 

FBI US DA 

OBO 

Treasury Departm 
Federal Reserve B 



6. The student will react to the following concepts of cltlsenshlp: * 
Recognise the main functions and relations of governmental bodies , 
a. Recognise the relationships of different levels of goueranent. 

They recognise that among the state and local gov e rnm e nts 1 chief 



IdTIZEHSHIP OBJECTIVES developed by CoMittee on Assessing the Progress of Edocat 
study on the Rational Assessment of Education under Dr. Ralph V. Tyler. 
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UNIT I 

CONSTITUTION 




nderstandlng of tho structure and function of tha Fadaral Governuent 
rad tait involving knowledge, comprehension and application. 



clas such mi F.D.A., U.S.D.A., O.E.O. , Traasury Doportnant, 



f tha following: 

n scratch 
ring* 

Bglalatlva procaadlngs 
f 

t 

tlgatlon of how tho Constitution rsally works: 



i Topics 

i FBI 

itatlvas FDA 

US DA 
OEO 

Traasury Department 
Fadaral Reserve Bank 

:ha following concapts of cltlsanshlp:^ 

is and ralatlons of aovansssntal bodlas . 

ihlps of dlffarant lava Is of govarn—nt. 

t aamg tha stata and local govanssants* chlaf concarns ara 



I CD?r :tM 0(1 Assessing tha Progress of Education after a 4-year 
l ly v ; ion under Dr. Ralph V. Tyler. 

' : 



UNIT I. OBJECTIVE I (continued) 



public education, health and aafety, crime, public utilities 
conservation, pollution, and land deveiopaent ; it hat federal ; 
of these functions and deals with foreign affairs, national 
interstate affairs and problems, research and development in 
affairs, and protection of individual rights and liberties; 
branches of govern— nt (executive. Judicial, legislative) ar 
and are quite similar at state and national levels; that the 
of govern— nt are in conflict, the law of the larger body pr 
unaware that govern— nt powers and functions continue to cha 
as a result of changes in leadership. 

b. Recognise the —in structure and powers of the United States natl< 

They know how powers are divided between legislative, execut: 
branches; that the legislative branch is —da up of two "houi 
the people of different states in their passage of laws, tax< 
that the executive (the President) directs Military and fore; 
carrying out of all laws; that "checks and balances" between 
can institute or veto legislation. Congress approves preside! 
courts review constitutionality of laws and executive acts) 1 
over- concent rat ion of power. They know who the current Presl 
State are, as well as the Senators and Congressmen who reprei 

Know the —in structure and functions of our governments . 

a. Recognita the purposes of govern— nt. 

They understand that govern— nt is a for— 1 structure enablln 
agreement on goals and plans for the common good, and through 
laws and carry them out. They recognise that government than 
peace and security; protects rights and liberties; provides p 
outside forces; — kes bargains and treaties with other nation 



22 



V 



ntlnued) 



education, health and safety, crime, public utilities, transportation, 
ration, pollution, and land devalopswnt; that federal govs meant shares sosm 
la functions and deals with foreign affairs, national security and defense, 

:ate affairs and problems, research and development in science and human 
i, and protection of individual rights and liberties; that the different 
!i of government (executive, Judicial, legislative) are found on all levels 
s quite similar at state and national levels; that the powers of each level 
irnamnt are in conflict, the law of the larger body prevails. They are 
s that governsent powers and functions continue to change gradually, partly 
(suit of changes in leadership. 

ie ns in structure and powers of the United States national governswnt. 

tow how powers are divided between legislative, executive, and Judicial 
is ; that the legislative branch is aade up of two "houses," representing 
»pl* of different states in their passage of laws, taxes, and appropriations; 
e executive (the President) directs allltary and foreign affairs and the 
I out of all lawe; that "checks and balances" between the branches (President 
tltute or veto legislation, Congress approves presidential appolntnents, 
review constitutionality of lawe and executive acts) help prevent abuse or 
mcentratlon of power. They know irtio the current President and Secretary of 
ire, as well as the Senators and Congressmen who represent them. 

ructure and functions of our tovernments . 

ie purposes of government. 

der stand that government is a formal structure enabling the people to reach 
nt on goals and plans for the common good, and through which they can make 
d carry them out. They recognise that government thereby provides order, 
nd security; protects rights and liberties; provides protection from 
forces; makes bargains and treat las with other nations. 
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UNIT I. OBJECTIVE I (continued) 



RESOURCES 



Baaic texts: Brown, Go Yarn— nt In Our Ra pub lie , MaculIIan 
Hunt, Social Science , Maculllan 

Supple— ntary actarlala (aaa appendix) 

U.S. Conatitut ion 
To la win ion progra— 

Nawa papers 
Magaslnaa 



EVALDRTIOH 

50X of the class will rsapond correctly to 70X of the its— on a teacher prepared test relating 
to Objective I. 



O 

ERLC 
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OBJECTIVE II 



UNIT I 

BILL (W RIGHTS 



The student will d«outrat« his comaltuent to tha valuta defined in tha 
by a teacher prepared test Involving receiving, responding and valuing* 



ACTIVITIES 



I* Presentations; Speakers 

Juvenile officers 
Judges 
lawyers 

Probation Officers 

Bail Bondsuen 

Convicts 

Draft Counselors 
Police Officers 

2* Outside visitations io: Jails 

Mantel Institutions 
Courts 

Participate in "Elds Along with Police" Prog 
3* Recreation or simulation of tha following; 
a* Hock trials 

h* Bole playing in roles similar and counter to one's being (whites- 
housing probleu) 

4* Action Projects; 

a* Circulating petition 

b* Following through on legal processes of getting soanthlng changed 
c* Consumer action projects as running tests on products and checkin 

5* Student research and investigation on how tha Constitution really war 
of it; 

a* Equal treatment of minorities 
b* Ecological violence 
c* Presidential powers 

d*. _ Justice and the courts j 



Topics 

Juvenile Big! 
Judicial Proc 



UNIT I 

BILL OF RIGHTS 



\ 



■ comaltamnt to th« values defined In the Bill of Rights as smasurad 
living receiving, responding and valuing. 



Topics 

Officers Juvenile Rights 

Judicial Processes 



m Officers 

ideasn 

unselors 

fflcers 

11s 

ntal Institutions 
arts 

rtlclpete In "Ride Along with Police" Program 
the following: 



lallar and counter to one's being (whltesvrppresent blacks In 



si processes of getting s cue thing changed 

as running testa on products and checking snrchandlalng techniques 



.gatlon on how the Constitution really works --nyth and validity 



Itles 

O 
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UNIT I. OBJECTIVE II (continued) 



6. Analysis of source aster islet 

a. Effects of institutions on individuals (jails, military, hospitals, assylum), 

7. Investigation of current events: 

a. Follow an incident such sa the Calley Trial from beginning to end through all available 
sources. 

8. The student will react to the following concepts of citizenship: 2 
Support rights and freedons of all individuals . 

a. Understand the value of constitutional rights and freedoms. 

They value others' right to choose their own work, friends, and activities, to own 
private property and to choose their religion freely. They respect fraedon of 
speech and the press, and at meetings encourage aenbers to speak their opinions. 
They believe people ehould be able to criticise the government publicly, short of 
slander and libel. They respect the privacy and personal property of others. 

They believe that people should be able to assemble peaceably, to travel and to 
change residence freely. They understand the value of the Bill of Rights in ; 
preventing injustice and tyranny of the state or other powerful groups over the 
individual. They understand that rights are not simple absolutes and are often 
in conflict with each other or with the general welfare (e.g., property rights 
vs. zoning or fair housing laws). 

b. Recognise instances of the proper exercise or denial of constitutional rights and 
liberties, including due process of law. 

Most citizens would verbally support "rights and liberties" in general, but do they 
see the relevance of the principle in specific cases where rights are abridged? 
Given a concrete example of any of the following, they sl ould recognise it as a 
denial of the constitutional rights : 

—denial of voting privilege by Intimidation or unfair test. 

—censorship of the press, mss media, and public speech. 
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UNIT I. OBJECTIVE II (continued) 



— police Interference with assembly In a public piece to peacefully protest 
an Injustice. 

— a public official applying the lav unequally on the baala of race, social 
status, or political views. 

--the government or a powerful person forcing a particular religion or 
political viewpoint on individual citizens. 

— Illegal search, arrest, or detainment. 

--denial of a speedy and fair trial by procedures designed to minimise unjust 
punishment (counsel, an Impartial jury, witnesses, right of appeal, etc.) 

c. Defend rights and liberties of all kinds of people unlfornly. 

People rightly defend the constitutional rights of their own kind. A more severe 
test of the quality of their cltlsenshlp la whether they era willing to defend 
these same rights for outcasts, underprivileged minorities, or persons whose 
views they despise. There are many ways In which they can take such act Ion. They 
raise objections, petition or write letters to editors and Congressmen if a 
community denies equal protection to anyone within Its jurisdiction. They defend 
the right of a person with very unpopular views to express his opinion, and 
support the right of "extreme” (political or religious) groups to express thalr 
views In public. 



RESOURCES 



Basic texts: Brown, Government In Our Republic . Macmillan 

Hunt, Social Science . Macmillan 

Supplementary materials (see appendix) 

U.S. Constitution 
Television programs 
Newspapers 
Magas inea 

EVALUATION 

SOX of the class will respond correctly to 70X of the Items on a teacher prepared test relating 
to Objective II. 
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UNIT I 

DEMOCRATIC CONCEPTS 



OBJECTIVE III 

The student will demonstrate his understanding and acceptance of the respom 
of American citizenship as Manured by a teacher prepared test and/or a rat 
synthesis, analysis snd evaluation. 

ACTIVITIES 

1. Presentations: Speakers 

UTW 

Aasrican Legion 
NAACP 

Black Panthers 
Minute Man 
John Birch Society 
IRS Investigator 
Spokesattn for Liberty AmndMnt 
a£L0 

Meabers of Henry Ceorga School 
Menbers of Social Action Groups 

2. Outside visitations to: School Board 

ABAC 

Hospitals 
Ecology Groups 
ConeuMr Groups 
Drug Abuse Centers 
Synanon Centers 

3. Recreation or siaulation of the following: 

a. The Market Gsm 

b. Sunshine 

c. Division 

4. Action Projects : 
a. Educating the Public on Sons Issues 



Topics 

Social Action 
Coaeunlty Servi 



UNIT I 

DEMOCRATIC CONCEPTS 
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trate his understanding and acceptance of the responsibilities and privileges 
as measured by a teacher prepared test and/or a rating scale involving 
evaluation. 



Speakers Topics 

UFW Social Action 

American Legion Community Service 

NAACP 

Black Panthers 

Minute Men 

John Birch Society 

IRS Investigator 

Spokesman for Liberty AsMndment 

ACLU 

Members of Henry George School 
Members of Social Action Groups 

to: School Board 

ABAG 

Hospitals 
Ecology Groups 
Consumer Groups 
Drug Abuse Centers 
Synanon Centers 

at ion of the following: 



ubllc on Sous Issues 
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UNIT I. OBJECTIVE III (continued) 



5. Student research and investigation of hov the political process actually works: 

a. Who can vote 

b. Hov people, especially the President, get noainated for office 

c. Who can run 

d« What aakes a successful candidate 

6. The student will react to the following concepts of citlsenshlp:^ 

Help maintain law and order . 

a. Understand the need for law and order. 

They know that law and order servo to: aaxlmlie individual liberties and safety; 
restrict and define punlshaent; Halt the political power of individuals and 
groups with econoalc or military strength; insure deliberation rather than hasty, 
ill-considered social or goveraaintal change; provide a naans of redress for the 
individual; and enable organised effort to solve social probleas. 

b. Are conscious of right and wrong behavior* 

They inf ora others about laws and regulations, and praise or reward others for 
taking an ethical stand. They do not condone lawbreaking in others, and avoid 
tacit approval of friends' unethical or illegal behavior, calling attention to 
bad consequences and suggesting alternative actions. They refuse to participate 
in unethical group activities* 

c. Coaply with public law and school rules. 

They do not violate laws and regulations even when sure : - reprisal will result. 
They obey laws on Inc can taxes, eaployasnt, drinking, obtaining licenses, driving, 
etc. They comply with school regulations on parking, fighting, dress, snoklng, 
behavior on school grounds and in hallways, display of affection to opposite sex, 
cheating, tardiness, attendance, and language. They do not deface or damage 
school equipment, books, or desks. They do not litter private or public property; 
they do not steal others' property; they do not disturb, alsplace, or deface other 
students' books and papers. They obey trespass laws and do not participate in 
vandalism. They return borrowed articles. They do not shoplift nor buy stolen 
iteas. They do not attempt to obtain preferential treatment by feigning Illness, 



UNIT I. OBJECTIVE III (continued) 



bribing officials* using personal friendships* or exerting parental influence* 
They conply with the spirit as well as the letter of the law* 

d* Help authorities in specific cases* 

They report facts truthfully to authorities when at scene of an accident or crime* 
after observing illegal behavior or when others are in danger. They serve as a 
witness in court* freely give lnforuatlon to police investigators* assist police 
or public authorities in other ways when requested* They urge others to help 
authorities as well* 

1BS0U1CES 

Basic texts: Brown, Cover n ee n t in Our Republic , Macmillan 

Hunt* Social Science . Macnlllan 

Supplementary materlala (see appendix) 

U*S. Constitution 
Television programs 
Newspapers 
Magaslnes 

EVALUATION 

1* 501 of the class will respond correctly to 70X of the items on a teacher prepared test 

relating to Objective III* 

2* 701 of the class will be rated average or better on a teacher scored rating scale 

relating to Objective III* 



O 




ERIC 



32 



CONCEPT or CONFLICT 



POLITICAL PARTY SYSTEM 
MAJORITY ROLE - MINORITY ROLE 
STATE AMD LOCAL GOVERMENTS 



O 

ERIC 



33 



OBJECTIVE I 



unit ii 

CONCEPT OP CONFLICT 



The student will draonitrat* ths ability to understand and copa with dissent as msasured by a 
teacher prepared test involving analysis, synthesis and evaluation. 



2. Outside observation: 

a. City Council Heatings 

b. Woman's Lib Heatings 

c. Labor Unions and Councils 

d. School Board Heatings 

3. Analysis of Anar lean Society and Politics: 

a. Graffiti 

b. Music 

c. Contemporary Hedia 

d. Campaign Posters 

4. Simulation Gama: DANGEROUS PARALLEL 

5. Analysis of Source Haterials: Counter-cultures and sub-cultures in America. 

6. Investigation of Currant Events: Draft Law, Fair Housing, School Desegregation, Race Riots 

a. Reports to be dona la depth 

b. Topic selection should be done on basis of student interest 

7. The student will react to the following concepts of citizenship:^* 

e. Treat all individuals with respects do not condemn others on the basis of Irrelevant 
personal and social characteristics . 



ACTIVITIES 



1. Presentations: Speakers 



Topics 

Social Action 

Political Action or Processes 



John Birch Society 
Black Panthers 




UNIT II. 
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OBJECTIVE I (continued) 



- 13 - 



They reapect thoae who differ froa then In religion, national origin, race, political 
op In Iona, aoclo-acononlc background, aax, clothing, phyalcal or uantal abllltlaa, 
valuaa, or Intaraata. Thay do not avoid aaaoclatlng with other people bacanaa of 
auch dlffarancaa, nor aaak to exclude than for aoclal organlsatlona In which the 
difference haa no bearing. Thay appreciate Individual dlffarancaa and do not 
aelf'-rlghteoualy expect everyone to conforn to their own Ideale, and they do not 
Intlnldate or ridicule thoae who dlaagree. In convereatlon they do not habitually 
derogate othera aa a way of trying to lapreaa people with their own atatua. 

Reliance on atereotypea In deacrlblng or reacting to naabera of other growpa or 
nlnorltlea ahowe little reapect for then aa Indlvlduala. They reapond to each 
Individual on the baala of hie own awrlta and actlona. 

b. Apply denocratlc procedurea on a practical level when worklna In a croup . 

Group altuatlona In which atudenta night be Involved. Include atudent council, 
coMltteea, clube, and athletic taana. In auch altuatlona they try to help the 
group nova toward Ita goala. Thay aupport the right of dlaeentlng vlewe to be 
voiced and encourage adequate die cue a Ion before voting. Thay abide by dauoeratlcally 
detemlned dec la Iona but know the eatabllahed procedurea for trying to change a 
dec la Ion (perauaalon, argunant, petition, etc.). Thay and late, and eeek couproulaa 
and coMeon ground when othera dlaagree. They are willing to give In when the 
altuatlon calla for a owe ianediate action or When their objection la relatively 
unlaportant. They underatand the reaponalbllltlea Involved In accepting leaderahlp 
(e.g., to keep Infomed on relevant nettera; to clarify laanea, awn up dlacnaalon, 
and preaent auggeatlona to the group; to direct the execution of aa agreed-upon 
plan of action; and to coordinate actlvltlea with other groups). Thay underatand 
that a leader* a greater reeponelblllty nekea It neceaaary for. hin to exerciae 
authority; but they underatand that aubordlnatea, too, have reaponalbllltlea to the 
group. 



* 
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UNIT II. OBJECTIVE I (continued) 



RESOURCES 



Basle texts: Broun* Cove meant In Our Republic . Mscnillan 

Hunt* Social Sc lanes . Hacnlllan 

Supplauantary natarlala (sea appendix) 

Speakers 

Newspapers 

Magas lnes 

Radio prograas 

Television prograae 

Records 

U.S. Constitution 
EVAIUATIOW 

SOI of the class will respond correctly to 7 OX of the ltens on a teacher prepared test relating 
to Objective I. 
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OBJECTIVE II 



CHIT II 

POLITICAL PARTY SYSTEM 




The student will deuonstrste knowledge end underetandlng of current political laauee aa suaeured 
by a teacher prepared teat Involving knowledge, coaprehenalon and application, 

ACTIVITIES 



1, Presentations: Spaakera Toplca 

Republican Party Officers Current Controvarelal Iesuea 

Deuocratlc Party Officers 
Peaca and Freedou Party Officers 
John Birch Society Representative 

2, Out a Ida observation and report to clasa: 

a. Republican and Deuocratlc Coanlttee uaetlnga, 

3, Recreation or slaalatlon of the following: 

a. Republican and Deuocratlc Moalnatlng Convention 

b, Prluary elect lone 

4, Action Projecta: Opinion polle on current laeuee, 

5, Aaalyala of Source Mater lale: 



a. Effect of rellgloua background on politico 

b. Effect of econoalc background on politics 

c. Effect of special Interests on politics 

6, The student will react to the following concepts of cltlaenehlp:^ 
a. Recognise the structure and operation of political parties . 




They know that candidates of the two aajor parties fill nearly all state and 
national elective offices, but sueller parties do exist. They know that party 
aaaberahlp le voluntary, and that candidates and platforus are selected through 
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UNIT II. OBJECTIVE II (continued) 



local caucus, primary elections end state and national conventions. They 
recognise the main concepts currently distinguishing Republican and Democratic 
policies. 



RESOURCES 



Basic texts: Broun, Government In Our Republic , Maculllan 

Hunt, Social Science , Maculllan 

Supplementary materials (see appendix) 

Speakers 
newspapers 
Magaslnes 
Radio programs 
Television programs 

EVALUATION 

50X of the class vlll respond correctly to 70% of the Items on a tsacher prepared teat relating 
to Objective II. 



O 

ERIC 



38 



UNIT II 

MAJORITY RULE - MINORITY ROUS 



OBJECTIVE 111 

The student will deaonstrate his understanding that imy aan, unites restrlc 
hat tha right to participate active!/ and freely in social, political and ec< 
at the rights of others are not violated as Matured by a rating scale lnvoh 
responding and valuing* 

ACTIVITIES 

1* Presentations: Speakers 

Rad Cross 

Public Health Department 
Hot Line 
Hospitals 
Churches 
Vs If are 

Ch easier of Cover ce 

2* Outside observation and reports to class: 

a* Welfare Deperteent 
b* Public Health Service 
c. Other Coaaalty Services 
d* Recreation District 

3* Class DeMmstratione: 

a* Pollution Testa 
b. Pood Analysis 

4* Individual or group creative activities: 

a* Research into topics of interest to tha students 
b. Pile sulking 

5* Tha student vlll react to the following concepts of citizenships^ 



Topics 

CoMemlty Service 
Welfare 

Better Business 1 
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UNIT II 

MAJORITY RULE- MINORITY ROLE 



his understanding that every nan, unless restricted by his own action 
actively and freely In social, political and economic affairs as long 
ot violated as measurad by a rating scale involving receiving. 
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i Health Department 
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r of Cosmerce 
sports to class: 



Topics 

Community Services 
Welfare 

Better Business Bureau 
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ive activities: 
of interest to the students 

the following concepts of citizenship:* 
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UNIT II. OBJECTIVE III (continued) 



«. Display fairness and good sportsmanship toward others . 

They try to see that credit is given where due, and that all group ambers get 
£air shares of participation and reward. They adoiit when they are wrong and 
accept corrections, reprimands, and decisions of officials in good spirit. They 
assume integrity and good intentions of other citisens and public officials until 
there is clsar contrary svidencs. They choose others for special Jobs or roles 
on the basis of relevant factors such as interest, talent, skill, and judgment, 
rather than such factors as personal friendship or stereotypes. They appreciate 
competition as a spur to excellence. They see the humor in human foibles, 
including their own. 

b. Understand and oppose unequal opportunity in the areas of education, housing, employment . 
and recreation. 



They know of the vicious circle connecting lack of education, unemployment, poverty, 
and slums. They understand that these conditions contribute to apathy, alienation, 
lack of initiative, and crime. They know and disapprove of both obvious and subtle 
forms of discrimination against minorities In education, housing, employment, and 
public facilities. They are aware of the extent of unequal opportunity in their 
own conmunitias, and they support legislation or other organised action to correct 
it, such as the ‘Headstart" program for underprivileged children. They prefer to 
patronise businesses which do not discriminate unfairly in their sarvlca and 
employment. 

c. Seek to Improve the welfare of groups of people less fortunate than they . 

They know of the existence, both near horns and over most of the world, of poverty, 
illiteracy, and disease. They support (verbally, by letters, and by donation of time, 
work, or money) international agencies and programs, private charities, and foreign 
policies designed to combat thase ills. They support programs to alleviate problems 
of school dropouts, juvenile delinquency, alcoholism, drug addiction, and to 
maintain physical and mental health of all citisens. 

d. Help other individuals voluntarily . 

Although youths may find it difficult to give money or to play an active political 
role, they are as able as any other age group to help others by their own individual 
effort. Thus, they help persons who are lost or in trouble (with due cons idr.rat ion 
for their own safety); help instruct classmates who have been absent f ran schooler#* 
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OBJECTIVE III (continued) 



help new students adjust to school; defend younger children against bullies; help 
or console friends with personal problems; and volunteer to aid others In construc- 
tive achievements such as learning to play a musical Instrument or finding something 
In the library. 



e. Are loyal to country, to friends, and to other groups whose values they share . 



However, they do not allow their loyalty to any group to justify lawlessness or 
aggression toward others. They are willing to give constructive help at any time 
and, in times of crisis, to devote much of their own time and effort to friends, 
the group, or the nation. They defend the group or friends against unfair 
accusations or rumors. They accept military service as an obligation of young man 
to help defend the nation's security. (They feel allegiance to their country, as 
expressed In the Pledge of Allegiance,Jre8pect for the flag, and other symbols. 



f. Consider the consequences for others of their own actions . 

\ 

They control their emotions and aggress lon^and act rationally In the face of 
criticism, teasing, arguments, and failures. They try not to Injure or eabarrass 
others; they consider how their conduct In dating, drinking, and having fun with 
the gang may affect others Involved or the reputation of family or school. They 
take care that their own activities do not disturb others' learning at school. 
They get approval from others before committing others In their own plans. They 
have friendly but responsible relations with the opposite sex, and are aware of 
the great responsibility of pregnancy and child care. 

g. Guard safety and health of others. 



In addition to foreseeing the consequences for others of pursuing their own goals, 
they may consciously plan and act to safegumrd others as follows: privately and 
publicly support safe driving practices; set examples of safety In labs, at 
school, on streets and recreation fields; Instruct others In safety practices; 
know how cleanliness may prevent the spread of geram; know first aid practices; 
and know how to get emergency medical help. 
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UNIT II. OBJECTIVE III (continued) 



1ESOOECES 

Beale tMti: Brown. Covernaant In Onr to nub lie . Mncnlllm 

Runt. SocUl Science. Necnlllen 

Supplementary neterlela (non appendix) 

Local egenclee 
Have pa para 
Negaslnea 
Badio progreae 
tele via Ion progreae 

EVALOATIOW 

90% of the cleee will ahow pregreea ea aaaawred by comparing eeorea on a pro- and poet* 
adalnlatarad rating aeaia relating to Objective m. 



O 
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OBJECTIVE IV 



OMIT II 

STATE AMD LOCAL CO V B M — MT S 



The student will demonstrate understanding of the structure and function of local and state 
governsmnts as asssured by a teacher prepared test involving knowledge , comprehension and 
application* 

ACTIVITIES 

1* Uee of resource people: Councilman 

Mayor 
Judges 
Attornsys 

Planning Commission 
Police Department 
Assemblymen 
County Supervisor 
County Superintendent of Schools 
County Auditor 

2* Outside observations: 

a. Police Department 

b. Council Meetings 

c. School Board Meetings 

d. Court Proceedings 

e. Board of Supervisors Meetings 

3* Simulation: 



4 . 



5. 




a. Recreate a new society from scratch* 
Individual or group activities: 
a. Research Into topics of Interest to students. 
Action Projects: 

a. Opinion Poll 

b. Writing to "Opinions of the People" 




UNIT II. OBJECTIVE IV (continued) 



6. Investigations of current events: 



a. Drugs 

b. Ecological Problems 

c. Local Elections 

d. Council Meetings 



7. The student will react to the following concepts of cltlsJ 



Seek community Improve— nt through active, d— ocratlc par^ 
a. Believe that each person* s civic behavior is important 



They express the belief that each person's civic 
other to participate in school and civic affairs 
wrong because "everyone else does it" (e.g. . llti 
ruuors) or neglecting something right because "ni 
not signaling in traffic). They are willing to i 
helping the group or community. realising the coa 
tlons (e.g.. as in voting). They ask thaaselves, 
everyone did this?" They recognise that what th< 
they do. has soss civic effect. They do not con 
beneath them. 



b. Recognise important civic problems and favor trying to 

They know the importance of cocmnlty and area pi 
potential problesm should be of concern now. The 
problems faced by their local cosmsmlty. They un 
and social action on problems created by accelera 
population- -e.g.. automation and unemployment; cl 
slues; more and better facilities for education, 
storage and retrieval; agricultural problems; con 
down of traditional patterns and values, and loss 
hope that man is capable of alleviating his most | 
poverty, disease, over-population, food and water 
solution of these problems. 
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rents : 



following concept* of citisenehip:^ 



trough active, democratic pert 1c loot Ion. 

I'* civic behavior 1* important. end convey this belief to other*. 

|ll*f that each person' • civic behavior 1* important and encouraga 
in school and civic affairs. They disapprove of doing sosMthlng 
rone else does it" (e.g. , littering, speeding, cheating, spreading 
ng something right because "no cne else does it" (e.g*. not voting, 
ifflc). They are willing to do their share, however small, in 
comsunlty. realising the combined worth of many email contribu- 
ting). They ask themselves. "Vhat would be the effect if 
They recognise that what they say to others, as wall as what 
|.vlc effect. They do not consider politics to be dirty and 



problems and favor trying to solve them. 



tance of cosssunlty and area planning and development and believe 
Should be of concern now. They are aware of the particular 
ilr local coussmlty. They understand the need for more research 
problems created by accelerating growth of technology and 
ktomatlon and unemployment ; city transportation and traffic; 

[or facilities for education, technical training and information 
ll; agricultural problems; conservation; pollution; the break- 
| patterns and values, and loss of personal identity. They have 
»le of alleviating his most serious problems such as war. 
ir-populatlon. food and water; and they want to aid in 
lob lams. 
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UNIT II. OBJECTIVE IV (continued) 



c. Actively work for 



ilty lnproveaent. 



They try to got elected to responsible posts in student go' 
students' ceapeigns. They vote in school elections, ette 
end student council asetings; use petitions or school peper| 
changes in school rules; and volunteer to help on other sc! 
(••!•» yearbook, helping in school office, tutoring, aonitol 
They try to interest peer groupe and clubs in achieving des| 
whether in the school or in a larger social frsswwork, and 
toward these goals. They encourage adults to vote (drive 
babysit while parents vote), and help as volunteers in 
parties, Measures, or candidates. They attend sue tings, rej 
others about conditions within their coasamlty. They seek 
responsibly in civic organisations (e.g., service auxlllarlj 
groups, safety council, groups for iaproveaant of coMunlty 
rights groups) by voting, holding office, providing transpo 
on ralovant questions, suggesting activities, serving on c 
organisation's activities, or siaply working. Where they s< 
they try to initiate such action and help fora a new group 
if necessary. 



d. Participate in local, state and national goveransntal processes. 

a. Aware of the political and social structure of their local ccmmt 

They know the functions of officers and divisions of local 
legislative representatives frosi their own voting district 
aaln local and state leaders era, and they recognise the as 
and unofficial groups (e.g., labor unions, church groups, P 
Chaaber of Coanerce, neighborhood and wombs' groups, and p 
which asart influence on their local gove m a sn t. They race 
goveraaental leaders (e.g., clergy, bankers) often exert a 
local govenasent. 
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ovemsnt. 

o responsible posts in student government ( or sld la other 
y vote la school elections, attend (and speak out at) class 
ngs; use petitions or school paper articles to help bring 
and volunteer to help on other school projects or activities 
la school office, tutoring. Monitoring, clean-up campaigns), 
groups and clubs in achieving desirable civic goals. 

In a larger social fraaevork, and help each group aove 
encourage adults to vote (drive people to the polls, 
e), and help as volunteers In caapelgns for political 
dldates. They attend Meetings, read papers, and talk with 
lthln their cowaunlty. They seek out and participate 
nlsatloas (e.g., service auxiliaries, charity fund-raising 
roups for Improvement of coanmlty appearance, civil 
holding office, providing transportation, voicing opinions 
ggastlng activities, serving on coualttees, publicising the 
, or slaply working. Where they sea a need for group action 
action and help form a new group to accoupllsh the purpose 



d national goverauental processes. 

lal structure of their local coaumlty. 

f officers and divisions of local govermsent; who the 
s froM their own voting district are, and who thalr 
era are, and they recognise the aany kinds of official 
g», labor unions, church groups, R4, farming. organisations, 
borhood and wonens' groups, and prominent Industries) 
their local government. They recognise that non- 
., clergy, bankers) often exart a strong Influence on 
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UNIT II. OBJECTIVE IV (continued) 
RESOURCES 



Beale texts: Brown, Cggtwwt in Our Republic . Mecalllan 

Hunt, Social Science , Ma cal lien 

Suppleaentary aaterlels (see appendix) 

Newspapers 

Radio News Prograa 

Television Progreas 

EVALUATION 

50X of the class will respond correctly to 7 OX of the iteas on e teacher prepared test relating 
to Objective IV. 
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UNIT III 

APPLICATION TO CUHINT ATTARS. . . International Relations 
WHAT IS GOINC ON PROM MVS INDIA? 

HOW CAR I IMPROVE MTS I LPT 
HOW ARB 0» VAUJBS DBTBRMIHBD? 



I 
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UNIT III 

APPLICATION TO CURRI1VT AFFAIRS 
(International Mint lone) 

OUICTIVI I 



-26- 



Tho student will demonstrate knowledge end understanding of International relations as Measured 
by a teacher prepared test Involving knowledge, coaprehenslon and application. 

ACTIVITIES 



1. Use of resource people: 

a. Hsubers of Consulates 

b. Stock Exchange 

2. Outside observations and reports to class; 

a. Special television progress 

b. Reports froai negaslnes (U.S. Hews, Tinas, etc.) 

3. Simulation Cans; nfra-HkTIOH SD0IATIOM 



4. Individual and group activities: 

a. Artistic creations 

b. Graphics relating to foreign relatione 

c. Analysis of American politics end society through foreign views of Aaerlca 



3. Comparison of political systems and economic systems: 



a. Simulation of various economic systems 

b. The appeal of c onanism 

c. When a conend economy Is necessary 

d. The strengths and weaknesses of capitalism 

e. Impact of technology 

f. Alternative economic systems such as different versions of socialism, the 
counter-culture and cownea 
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UNIT III. OBJECTIVE I (continued) 
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6. The student will reset to the following concepts of citisenship:* * 

Understood or ob lens of international re lotions . 

a. Aware of the srobleN of international conflict and dangers to i 

They are aware that: the rule of law is gradually gaining 

power of sovereign nations still carries wore weight; the 1 
international law depends largely on cooperation of the uoi 
its success in resolution of international conflicts; the I 
the DR and to other nations through treaties (MATO, SEATO, 
alliances are of short average duration; every national got 
■oral rlghtnese of its own international policy; soat veins 
by nations but son are different; and that wars can result 
conquest and expansion, (2) competition for food, resources 
allegiance of peoples, (3) ni sunders tend lag of values and i 
especially perceived threat of attack by another nation, (4 
They are aware that Ccaawnlst China and the USSR seek, or h 
past, the subversion and violent overthrow of all noa^CoNu 
world; that ideologies and policies change in tine, and for 
becoN aggressive, or vice versa (e.g. , the USSR sesas curr 
toward the West). They realise that the under developed net 
Latin ANrica era engaged in a massive struggle for nations 
standards, and freedom from colonialism. They era aware of 
national security, such as escalation of snII wars into la 
acquiring nuclear w e apons, a belligerent or over-aNtlonal 
Nr, nuclear Nr- by accident, military. unpreparedaess, aeon 
racial conflict, and the danger of becoming a police state 
threat of attack or subversion. 



b. Seek world peace and freedom for all peoples . 

They are aware of the limits and dangers of war as an lnstrt 
and publicly encourage the exploration of alternative pollc 
exploration of means to achieve safe and effective dlsanmm 
international tensions. They have patience with efforts at 
angered do not impulsively urge international violence or 
thaw elves about problaN and atrateglea in seeking peace ai 
other cltiaens and their representatives in goveriumnt. Thi 



•ibid. 




* * 
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mcipti of cltlsenshlp:* 

[loos* 

conflict sod dancers to notional security . 



low is gradually gaining influence, but physical 
carries nora weight; the UM or any other agency of 
' on cooperation of the nost powerful nations for 
national conflicts; ths V.S* has obligations to 
igh treaties (K4TO, SIATO, ate*); historically, 
ration; a wary national gowornnant boliewos in the 
latlonal policy; soon wslwaa and nor a Is are shared 
; and that wars can result fron (1) desires for 
tltlon for food, rssonrees, territory or the 
lerstanding of values and intentions between nations, 
tack by another nation, (4) wounded pride or insult* 
aa and the USSR seek, or haws sought in the recent 
overthrow of all noa*Counualst governance in the 
as change in tine, and fonasrly peaceful nations 
(e*g», the USSR seeas currently to ha accosaodatlng 
hat the underdeveloped nations of Africa, Asia, and 
salve struggle for national strength, higher living 
iallsn* They are aware of other possible dangers to 
itlon of snail wars into large ones, new nations 
igerent or ovar-onotlonsl leadership inciting world 
itary. unpreparedness, econonic. decline of tbi U*S. , 
f beconlng a police state through overreaction to 



ipples * 

I dangers of war as an instrunsnt of foreign policy 
ration of alternative policies* They favor 
rafa and effective dlsarnaaant with reduction of 
patience with efforts at. negotiation, and if 
iternatlonal violence or belligerence* They infora 
lategles in seeking peace and share their wiewa with 
Itatlvea in gevenussnt* They support effective 
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UNIT III. OBJECTIVE I (continued) 



International law and agencies, such as the United Nations, which seek peace and 
provide forums for resolving International disputes and for bringing world opinion 
to bear on the Issues. They are aware that In many nations people are oppressed by 
autocratic governments, both Comunlst and non ‘Communist. They favor self- 
determined government for all nations. 

RESOURCES 



Basic texts; Brown. Government In Our Republic . Hacmlllan 
Hunt. Social Science . Macmillan 

Supplesientary materials (see appendix) 

Newspapers 
Magaslnea 
Radio programs 
Television programs 

EVALUATION 

50% of the class will respond correctly to 70% of the Items on a teacher prepared test relating 
to Objective I. 
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UNIT III 

WHAT IS GOING ON FROM NEWS MEDIA? 



OBJECTIVE II 



The student will support rationality in coanunlcatlon, thought and action on social probl 
demonstrated by a teacher prepared test involving analysis, synthesis and evaluation. 



2. Outside observations and reports to class: 

a. Newspaper Office 

b. Radio Station 

c. Television Station 

d. Billboard Advertising Agency 

3. Recreation or simulation of the following: 

a. Role playing in an advertising agency 

b. Replication of propaganda techniques 

4. Individual or group activities: 

a. Artistic creations such as painting, designs, etc*, presenting a point of view. 

5. Action Projects: 
a. Opinion Polls 



ACTIVITIES 



1. Presentations: Speakers 



Topics 

Comnmlcatlon 
Censorship 
Credibility Gap 



Members of the Press 
Representatives of Radio Stations 
Clergy 

Advertising Specialists 



6. Class Demonstrations 



a. Propaganda techniques 

7. Analysis of source materials 



a. Detecting propaganda 




ERiC 
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UNIT III. OBJECTIVE II (continued) 



-30- 



8. Investigation: 

a. Follow an Incident f row beginning to end through all available sources. 

9. The student will react to the following concepts of citlsenshlp:^ 

Support rationality in co— mlcatlon, thousht and action on social problena . 

a. Try to inform t hens a Ives on socially lnportant natters and to understand alternative 
viewpoints . 

They ask questions and. If needed, probe for more complete answers by discussion^ 
and further questions; they do this with other students, teachers, counselors, i;t " 
parents, and especially with persons who have unique experience or expert lae to 
share. They have the habit of listening attentively and open-nlndedly to what any 
other person nay say without pra- judging ita merit. They seek full understanding 
of the several a idea of an leeue, and are aware of the more relevant facta and 
cogent opposing argunmnts in such current controvert les aa racial Integration, 

U.S. foreign policy, problene of the economy, aexual nores, and Individualism vs. 
social organisation. They make use of available sources of Information such as 
books, magaslnea, newspapers, T.V., radio, teachers, and authorities, trying not 
to rely on a single source in important natters. 

b. Evaluate comminl catlons critically and form their own opinions Independently . 

When faced with contradictory information or a rumor they seek verification rather 
than passing it on unquestioned as truth. They question the authority or evidence 
for doubtful assertions, especially political accusations and advertising claims, 
and evaluate the adequacy of such authority or evidence realistically. They 
recognise and challenge illogical arguments. They are not easily influenced or 
swayed by others' evaluative judgments, but do not hesitate to change their opinions 
in the light of convincing new evidence. They form their own values and beliefs 
by integrating their own. unique experience with all relevant inforsmtlon. They 
do not accept or reject views s imply because an emotional label (e.g., "Comsunlet") 
has been ascribed. 

c. Weigh alternatives and consequences carefully, then wake decisions and carry them out 
without undue delay . 



<3 



56 



\ 



UNIT III. OBJECTIVE II (continued) 



In making civic and social decisions they examine alternatives and weigh consequences 
in teres of all their relevant values and loyalties* They understand the importance 
to decision-making of collecting accurate information, and withhold a decision if 
awaiting further information la likely to be worth the delay. However, the tine 
and effort they give to a decision la roughly proportional to the importance of the 
decision* More routine decisions such as how to spend leisure time or when to do 
homework are reached without undue worry or procrastination. They can carry out a 
task or organize a group project with efficiency, using all available resources. 

Given a complex task, such as getting the whole student body to a distant location 
and back, or getting community agreement on the choice of school colors, they can 
outline a sensible plan for carrying it out* 

d. See relations aawng social problems and have tood idaas for solutions . 

They see parallels between national and international problems and their own inter- 
personal relations (e.g., conflict, law and order, rights and freedosm). They can 
see important differences between two social phenomena such as picketing and rioting; 
they can also recognize underlying similarities, contributing causes, and possible 
effects* Given social problems, they can draw on related problems and name many 
factors that should be considered in deciding on a solution. Their ideas for solving 
such problems are ingenious and/or workable, and they do not accept pat answers for 
coeqtlex social problems such as poverty, war, racial conflict, and corruption* 

e. Support free coa ammlcatlon and communicate honestly with others * 

They recognize the following values of comamlcatlon: becoming aware of others' 

viewpoints, increasing one's own store of knowledge, keeping an open mind, testing 
one's own opinions and theories, making better civic decisions, gaining practice in 
expressing thoughts to others, and causing others to evaluate their own ideas* They 
believe in full disclosure of all information of civic concern; they protest when 
unethical behavior la concealed to protect the guilty from embarrassment. They 
encourage the hearing of dissenting viewpoints among friends* in school, at work, 
and at public meetings* They disapprove of censorship aimed at the general public 
and the suppression of certain views, books, and movies on the pretext that they 
might mislead, brainwash, anger or arouse "other people," whether suppression is by 
school or public officials, by tha press and madia, or by self-appointed censorship 
committees. They see the dangers of having all newspapers and ness media controlled 
by the same few persons* They willingly and clearly express their own views on civic 
and social matters, however controversial the issue* They encourage and participate 
in open discussions; they give honest rather than socially desirable answers, even 



UNIT III. OBJECTIVE II (continued) 



if it mans disagreeing with the group. They do not die 
others' viewpoints. They do not etop comnamicating alto 
because they disagree. They help circulate widely facts 
civic impact by writing letters to editors or represents 
the cosneunlty. helping to publleh or circulate printed ■ 
They advocate new sources end types of public lnforuatlo 

f. Understand the role of education in developing good c it leans . 

They believe that more intelligent civic decisions can b< 
has acquired e broader perspective on social problems thi 
They ere ewers of instances of poorly educated populatioi 
gover n me n ts. They understand the following arguments foi 
economic vitality of the nation depends on wm xlmum utllii 
rational participation by citlsens strengthens a democrat 
parents are least able and willing to provide them a fort 
who need it most. 



RESOURCES 

Basic texts: Brown. Government in ter Republic . Macalllan 

Hunt. Social Science. Macmillan 

Supplementary materials (see appendix) 

Newspapers 
Magas ines 
Radio shows 
Television shows 

EVALUATION 



SOX of the class will respond correctly to 70X of the items on a teacl 
to Objective II. 



1th the group. They do not distort fects nor nisrepresent 
do not stop comnmlcatlng altogether with soneone just 
hey help circulate widely facts and bellafs that night hare 
etters to editors or representatives, telephoning othera In 
publish or circulate printed natter, and by frank dlacusslons 
and types of public Infornatlon where needed. 

on In developlna aood c It Irene . 

telllgent civic decisions can be nade by a cltleanry which 
rspectlve on social problem through fomal education, 
es of poorly educated populations being exploited by their 
tend the following arguwente for universal education: the 

nation depends on navi nun utilisation of everyone's ability; 
c it 1 sens strengthens a democratic government ; children whose 
d willing to provide then a fomal education are often those 



Republic . Mscnlllan 
ceil lan 



y to 701 of the items on a teacher prepared test relating 
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OBJECTIVE III 



UNIT III 

HOW CAN I IMPROVE MYSEI#? 



Th« student will recognise the role of f sally, religion end coauunlty organisations In defining 
values In a changing society as osasured by a teacher prepared test Involving receiving, 
responding and valuing. 

ACTIVITIES 



1* Study of Institutions such as; 

a. Family 

b. School and Education 

c. Church 

2. Study of local organisations such as: 

a. Boy and Girl Scouts 

b. Church Groups 

c. Civic Clubs 

d. P.T.A. 

a. League of Woman Voters 

f. Elks 

g. Moose 

h. Klvanls 
1. Rotary 

j» United Crusade 
k» Alcoholics Anonymous 
1* Hot Line 

3. Study of problems such as: 

a. Draft 

b. Abortion 

c. Law and Order 

d. Race 

e. Ecology 

f» Population 
g. Welfare 

60 
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UNIT m. OBJECTIVE III (continued) 



4. The student will react to the following concepts of cltlsenshli 

a. Respect the reasonable authority of their parents, or auarc 
duties and problems . 

They coaply with their parents' wishes generally. The 
plana and aak permission when they know parents expect 
home at the time promised end call when going to be de 
with parents, they appeal to them openly rather than c 
not dellbarataly frustrate or eabarrass their parents, 
feelings of other members of the family. They keep th 
help with horns chores. They are careful with horns, fu 
property. They help care for younger brothers and sis 
mssbers. In case of sickness, death, fire, Inadequate 
easrgency, they seek appropriate outside help. They a 
personal pleasures to help the family out of a crisis, 
acconssodata their own plana to other family meters' s 

b. Help younger brothers and sisters to develop into good cltli 

Students, Ilka adults, provide by the example of thalr 
models of citlsenshlp which era likely to have a profo 
siblings. In addition they can consciously Instruct tl 
natters. They Invite siblings to join them In a varle 
such as playing, working and trips to Interesting loca 
Interesting reading matter. They answer questions pat; 
particular acts era good or bad, but do not dominate tl 
children. They praise siblings for fairness, generosll 
and advise them on other Interpersonal matters or confl 
Interpret their own experiences for ths benefit of youi 

c. Discuss social matters with thalr families and respect the ^ 

They seek the opinions and advice of parents and other 
and school matters. They talk openly with thalr faalll 
without exceases of emotion; they discuss their teachei 
In school, and current school events and social Issues, 
and advice of parents on civic natters. They help to a 
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followlng concept* of cltlsenshlp: 

thorlty of their parent*, or ausrdiana. end help with ho— 



lr parent* ' wishes generally. They Infom parent* of thair 
•ion when they know parent* expect to be asked. They return 
nlsad and call when going to ba delayed. When they disagree 
ppeal to thee openly rather than covertly disobeying. They do 
■trete or eabarrass thair parents, and they respect the 
■bars of the family. They keep thair own things in order and 
s. They are careful with home, furniture, and other family 
care for younger brothers and sisters and invalid family 
sickness, death, fire, inadequate food or shelter, or other 
appropriate outside help. They are willing to forego 

0 help the family out of a crisis, and they typically 
» plans to other family smbsri' schedules. 

sisters to develop into tood clt leans . 

i, provide by the example of thair behavior good or poor 
> which are likely to have a profound affect on thair younger 
>n they can consciously Instruct thair younger* in civic 
s siblings to Join them in a variety of broadening activities 
ting and trips to interesting local places. They suggest 
setter. They answer questions patiently and explain why 
pod or bad, but do not dominate the lives of the younger 
is siblings for fairness, generosity and control of temper, 

:her interpersonal natters or conflicts. They describe and 
Ncperiences for the benefit of younger siblings. 

:h thair families and respect the views of all family members . 

is and advice of parents and other family meabers on personal 
They talk openly with thair families and exchange views 
usotlon; they discuss their teachers, what they are studying 
it school events and social issues. They also seek the opinions 

1 on civic matters. They help to make soma family decisions. 
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UNIT III. OBJECTIVE III (continued) 



They urge their parents to pertldpete in coaammlty and school affairs (e.g., running 
for school board, joining PTA or curriculum study group, or providing trensportatlon) 
and Inform them of school events. They discuss current world or social Issues with 
the rest of the faelly. 



RESOURCES 

Basic texts: Brown, Ccyjirnment In Our Republic . Macalllan 

Hunt, Social Science . Macmillan 

Supplementary materials (see appendix) 

Newspapers 
Msgaslnes 
Radio shows 
Television shows 

EVALUATION 

50X of the class will respond correctly to 701 of the Items on a teacher prepared test relating 
to Objective III. 
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UNIT III 

HOW CAN I IMPROVE MYSELF? 



OBJECTIVE IV 



The student will take responsibility for own personal development and| 
a rating scale Involving valuing, characterization and organisation. 



ACTIVITIES 



1. Presentations: 



11 



Speakers 

Lawyer 

Judge 

Doctor 

Superintendent or 



Board Member 



Topics 
Law and Oj 
Draft 
Drugs 
Education I 



2. Role playing In roles similar and counter to one's own personality 



3. Individual or group creative activities: 



Artistic creations such as paintings, sculptures, designs; lt« 
globes, and acceptable student Initiated projects. 



4. Investigation of current events: 



Topic selection should be done on a basis of the student's own 
successful activities of the adolescents. 



5. The student will react to the following concepts of citizenship: ** 



a. Further own self- improvement and education . 



They exploit and develop their talents to the maximum, an 
as they can rather than to get by with the least effort, 
to better learn their own Interests and talents. They sc 
and on different types of recreation, and often coablne c 
activities. They take advantage of school and cooamlty 
hom e work assignments and follow instructions In class. Wl 
initiative to make up work silssed. They arrange conferem 
having difficulty in understanding work, and talk to teacl 
either on claes-related subjects or topics of general Int' 



Ibid. 
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UNIT III 

HOW CAN I IMPROVE MYSELF? 



ity for own personal davalopusnt and obligation as measured by 
> characterization and organisation. 



Topics 

Lav and Order 

Draft 

Drugs 

dent or Board Mehber Education 

and counter to one's own personality or being, 
ictlvlties: 

i paintings, sculptures, designs; Items such as paplar aache^ 
idant Initiated projects. 



done on a basis of the student's own Interest relating to 
:he adolescents. 

following concepts of citizenship: H 
tnt and education. 



slop their talents to the Maximum, and they seek to learn as much 
tan to get by with the least effort. They explore different fields 
■ own Interests end talents. They schedule t law apent on studies 
!8 of recreation, and often combine companionship with other 
lc advantage of school and community libraries. They complete 
and follow instructions in class. When absent, they take 
> work missed. They arrange conferences with teachers when 
understanding work, and talk to teachers during free time, 
ed subjects or topics of general interest. They take part In 
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UNIT III. OBJECTIVE IV (continued) 



extracurricular activities, and creative hobbies. They t< 
sources of education outside school— >e.g. , books, periodic 
courses, filmc, lectures, radio and TV, concerts, museums 
travel. 

b. Plan ahead for major life changes . 

Before asking serious decisions about narrlage, religion, 
to a new responsibility, future education or occupation, t 
tlon and counsel, and consider alternatives and consequenc 
find out what kinds of job opportunities the future holds, 
what education is needed for them; they consult about oppo 
counselors and parents. They try to evaluate their own ab 
realistically in terns of adult roles. They discuss, with 
financial prob leas and responsibilities of adult life; ta 
housing, insurance; occupational salary ranges. They take 
to Intended adult roles, and participate in work, training 
could reasonably contribute to success in adult occupation 
keeping at hone). 

c. Conscientious, dependable, self-disciplined, and value excellen 

They adhere to their own aoral and ethical codes rather th 
only. They repay debts and live up to pledges to church, 
tlons. They take advantage of our free enterprise system 
marketing useful products and services. They seek part-tii 
babysitter, gardener, tutor, lifeguard, musician with dam 
construction worker, usher, office worker or secretary, gai 
work they follow agreed upon procedures and schedules, and 
completed. They are willing to work extra hours on occasii 
additional responsibilities. They start new tasks without 
work for mistakes, and use initiative to find better ways < 
They are not careless or tardy in keeping appointments. T1 
errors, and do not blasts others for their mistakes. They 1 
money to allow for comnitsmnts, expenses, and probable futi 
that with more freedom goes more responsibility. 

d. Economically support self and dependents . 



I 




vltles, and creative hobbles. They take advantage of other 
1 outside school--e.g. , books, periodicals, correspondence 
ures, radio and TV, concerts, ssuseuas and observations, and 



changes . 

s decisions about asrrlage, religion, military service, commitment 
lty, future education or occupation, they seek relevant informs- 
d consider alternatives and consequences carefully. They try to 
of job opportunities the future holds, what such jobs are like 
eded for then; they consult about opportunities with school 
ts. They try to evaluate their own abilities and achievements 
ns of adult roles. They discuss, with parents and adult friends, 
nd responsibilities of adult life: taxes; cost of food, clothing, 

>ccupatlonal salary ranges. They take school courses appropriate 
Les, and participate in work, training, or other experiences which 
tribute to success in adult occupation (e.g. , cooking and house- 



, self-disciplined. and value excellence and initiative . 

own moral and ethical codes rather than giving them lip service 
>t8 and live up to pledges to church, charities or other organlsa- 
/antage of our free enterprise system by inventing, producing, or 
lucts and services. They seek part-time or euanmr jobs (e.g., 
r, tutor, lifeguard, musician with dance band, sales clerk, 
usher, office worker or secretary, gas station attendant). At 
ted upon procedures and schedules, and persevere until a job is 
willing to work extra hours on occasion and to undertake 
.lities. They start new tasks without having to be told, check 
id use initiative to find better ways of achieving work goals, 
i or tardy in keeping appointments. They correct their own 
ame others for their mistakes. They budget use of time and 
Msmltments, expenses, and probable future needs. They understand 
n a goes more responsibility. 

and dependents . 
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UNIT III. OBJECTIVE IV (continued) 



RESOURCES 



Basic texts: Brown, Government in Our Republic . Macmillan 

Hunt, Social Science , Macmillan 

Malta, Maxwell, M.D. , Psycho-Cybernetics . Wilshire Book Company, 8721 Sunset Boulevard, 
Hollywood, California 90069: 1968. 

Supplementary materials (see appendix) 

Newspapers 

Magazines , 

Radio shows 
Television shows 

EVALUATION 

70% of the class will show progress based on results from a pre- and post-administering of 
a rating scale relating to self-image. 
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APPENDIX 
CONCEPT OF HUMAN DIGNITY 



ACADEMIC FREEDOM GUIDELINES.,. Board Policies and 
Bylaws of the Vallejo City Unified School District 



EVALUATION 

BIBLIOGRAPHY 
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CONCEPT OF HUMAN DIGNITY 



"Of all life on earth, only men exist in a situation wherein they are called u 
choices and then to make a decision upon those choices. Further, men, unlike < 
held responsible for their choices. , .Any student who proposes to go through li 
sions made for him is an ideal future citizen for a totalitarian state. To be 
or a non-human animal, the citizen must deliberate upon decisions and particip. 
and effecting these decisions. THEREFORE, it behooves every social studies tej 
the student's position in a moral situation and his need to make and abide by i 



This program is developed in the supposition that a 
student, in making a decision or judgment, has a 
value system on which he makes that decision. When 
a student arrives in school for the first time, he 
arrives with a value system based on his experiences 
previous to his entry in school. 

One of the functions of this social studies program 



is to make him aware of h 
him aware of the fact thai 
by his value system--whetl 
Instruction in the social 
sent the student with alt< 
must compare and choose , 
set of values is proposed 



DIGNITY Human dignity implies the worth of all individuals. This should i 

those social and political instruments men have developed to pres< 
dignity. 



EMPATHY The ability to understand the attitudes or behavior of another. C 

One can present it as a value which one would try to put into prac 

LOYALTY Loyalty is a willing devotion of an individual to a cause greater 

sented by an institution, idea, or process. Processes include the 
the legislative system by which all sections of the country are re 
choosing of one's representatives. 

FREEDOM Freedom refers to relative absence of perceived external restraint 

as well as freedom of speech and religion. 



EQUALITY Equality refers to equality before the law, equal access to suffra 
opportunity. 



American tradition is committed to a belief in human dignity and has sought to 
protecting the freedom of the individual with the equality of all men under the 
laws and not of men.* 



*Major Concepts for the Social Studies 
Syracuse University, New York 
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Appendix - 1- 

CONCEPT OF HUMAN DIGNITY 



n exist in a situation wherein they are called upon to study moral 
ision upon those choices <> Further, men, unlike other animals, are 
ices... Any student who proposes to go through life having all deci- 
future citizen for a totalitarian state. To be more than a robot 
izen must deliberate upon decisions and participate in both making 
THEREFORE, it behooves every social studies teacher to emphasize 
ral situation and his need to make and abide by moral choices."* 

os it ion that a is to make him aware of his value system and to make 

ment, has a him aware of the fact that his decisions are controlled 

ecision. When by his value system- -whether consciously or not. 

irst time, he Instruction in the social studies program should pre - 

iis experiences sent the student with alternate values from which he 

must compare and choose . In this project, the ultimate 
cudies program set of values is proposed as that found in the humanities: 

lies the worth of all individuals. This should include a knowledge of 
political instruments men have developed to preserve and enhance human 



ierstand the attitudes or behavior of another. One cannot teach empathy, 
c as a value which one would try to put into practice. 

ng devotion of an individual to a cause greater than himself, as repre- 
itution, idea, or process. Processes include the American judicial system, 
rstem by which all sections of the country are represented, and the 
representatives. 

relative absence of perceived external restraints on individual behavior, 

1 of speech and religion. 

> equality before the law, equal access to suffrage, and equality of 



to a belief in human dignity arid has sought to advance that dignity by 
.ndividual with the equality of all men under the egis of a government of 
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EXCERPT FROM POLICIES AND BY-IAWS 
VAL1EJO CITY UNIFIED SCHOOL DISTRICT 




ACADEMIC FREEDOM GUIDELINES 
Intent 



This board expresses its judgment that the existence and progress of a democratic society 
demand that there be freedom of teaching and freedom of learning in schools of this district. 
This board accepts as one of its major responsibilities the protection of these freedoms for 
students, teachers, and others directly concerned with the school program. 

Within this district the board has the status of the legal authority organized to ensure 
that the school fulfill its obligations to its supporting society at the local, state, and 
national levels. The obligation in behalf of academic freedom requires that this board co- 
operate with educational personnel and with the community in a judicious and open-minded 
manner in policies and decisions for the preservation of that freedom. 

The proper role of the school board is viewed as requiring the giving of all possible 
support, within the law, to the teachers, administrators, and other staff members who are 
making use of their abilities and resources to maintain a climate of intellectual freedom, 
without license, in the schools. It is understood that this roie of the board may require 
the exercise of educational statesmanship of a high order. 

It is recognized that successful action in matters of academic freedom will depend greatly 
upon the board's ability to see the true relationship between the total objectives of the edu- 
cational program and the values of academic freedom. Under this criteria the board will work, 
with its administration, for a practical and defensible balance, in this relationship and will 
attempt to so interpret it to the community. 

Criteria 



Bases for judgment in matters pertaining to academic freedom within this district shall 
be: 




1. The welfare of students, individually and collectively, in the present and for 
the future. 

2. The intellectual maturity of the students. 

3. The standards and beliefs of responsible citizens of the community. 
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4. The security and dignity of teachers, administrators, and other professional workers. 

5. The status of the problem or issue within the framework of law as set forth by the 
Education Code. 

6. In the case of instructional materials, the informative, literary, and general 
cultural values which may assist students in intellectual growth and habits of 
critical thought. 

7. The reasonable efficiency and unity of the school as an institution with stated 
goals of service. 

8. Informed opinion available in policy statements regarding academic freedom, which 
have been issued by organizations of teachers, administrators, parents, school 
board members, and other citizens with special interest in public education. 



Regulations for Specific Purposes 
Status and Conduct of Professional Staff 



Members of the professional staff are free to exercise the rights and responsibilities 
which belong to all citizens. The school board is legally and morally bound to protect and it 
will protect the civic prerogatives of the staff. 

Freedom of speech and action for teachers and administrators is limited only by reasonable 
standards of professional conduct. 

The employment and status of professional staff are not to be restricted by any discrimi- 
nation as to racial origin, personal beliefs, or sex. 

The board is obligated to defend and will defend the natural intellectual rights of its 
professional staff on the one hand, and the welfare of students and community on the other. 

Instructional Materials 



The board holds to the belief that teachers and librarians should play a key role, in 
cooperation with district administrative personnel, in the selection of the materials of 
instruction. The board, acting accordingly, gives to the professional staff the responsibility 
for scholarly appraisal of such materials (other than state adopted texts) to be placed in 
classrooms and libraries. 
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There is expectation of, and encouragement for, the use of teaching materials which will 
stimulate students in atfci^ des of active inquiry into their world and of intelligent criticism 
of its political, economic .nd social institutions. 

Specific instructional materials do not require the board's acceptance prior to use in a 
school when such materials are appropriate to the overall purpose of instruction previously 
approved by that board. The board delegates to the administrators and teachers the authority 
to select and use instructional materials, whether or not they are deemed to be "controversial." 

In cases where the choice of instructional material is questioned, the school board will 
cooperate with the teaching and administrative staff, using resources of scholarship and pro- 
fessional judgment, to arrive at defensible decisions. The welfare of students is the final, 
cogent criterion. '"V 

Controversial Issues 



Because the right to discuss and debate controversial issues is the most essential part of 
the student's freedom of learning, the board will, through its school staff, encourage and protect 
the exercise of that right within bounds of relevancy and intelligent inquiry. 

The teacher who, with professional integrity and without attempt to indoctrinate, helps his 
students to confront controversial issues of importance, will be defended by the board and 
administration from abuse and attack from whatever source. 

Any teacher in whose instructional activity with controversial issues there is clear bias 
and attempt at inculcation, without due regard for other points of view, jeopardizes his pro- 
fessional position and faces disciplinary action. 

Resource Speakers at Secondary Schools 

Resource speakers may be invited to address students under the following conditions: 

1. The ultimate responsibility for the invitation shall rest with the school principal. 

2. It is determined by the administrators and the teachers involved that the proposed 
speaker will bring material of educational relevance and value to his hearers. 

3. In the case of a speaker on controversial issues, the invitation does not require 
the prior approval of the school board if the speaker is acceptable, in the judg- 
ment of the school personnel, under the following conditions: 
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a. The presentation of speakers with varied points of view on controversial issues 
either on the program or within a reasonable period of time. 

b. Require that each speaker agree to subject himself to questions, following his 
formal presentation. 

Student Government and Clubs 



These valuable leadership and participation activities will be sponsored and supported at 
all levels by school authorities. Responsible and democratic functioning of these organizations 
will be encouraged and upheld. Final responsibility and control over student body organizations 
and clubs are with the principal of the school concerned. 

Student Publications 



Publication of student newspapers, journals, and annuals will receive, as an educational 
activity of proven value, the support and sponsorship of school authorities. Freedom of 
expression in such publications will be upheld, but student writers, editors, and faculty 
advisors must be responsible for the accuracy and propriety of thei'r materials. Final respon- 
sibility and control over the content of such publications are with the principal of the school 
concerned. 
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EVALUATION 



Practical and effective evaluation is a key to good teaching. 

Evaluation must be related to the objectives in terms of reasonably obtainable 
observations or measurements of student progress. 

Recent development of criterion objectives has tended to open up the possibili- 
ties of observing a variety of "test" situations to Judge programs and growth. 

Evaluation may include standardized tests, teacher prepared tests, questionnaires, 
opinionnires, and rating scales. 

Examples are included in the following pages: 

1. Self-Image Rating Scale 

2. Semantic Differential 

3. Self-Concept Scale* 

4. Multiple-Choice Sentence Completion* 

5. Critical Incident Study** 

6. Community Problem Exercise** 



if 

"Diagnosing Classroom Learning Environment," Fox et al, 1966, SRA, pp. 100-101; pp. 115-121. 

i^if 

California Journal of Educational Research. Vol. XXII, No. 2, March 1971. ^ 
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SELF-IMAGE RATING SCALE 





POOR 


BELOW 

AVERAGE 


AVERAGE 


I AFFECTION 

The student demonstrates empathy for others. 
He will do things for other students without 
being asked. 








2 WELL-BEING 

The student has a happy disposition. He 
does not complain about situations. 








3 RECTITUDE 

The student demonstrates a high level of 
honesty. He demonstrates fair play in 
the classroom. 








4 POWER 

The student demonstrates the ability to 
lead others. He takes part in decision 
making activities. 








5 SKILL j 

The student demonstrates skill in the 
subject field. The student demonstrates 
skill in communication. He demonstrates 
skill in his social relationships. 








6 ENLIGHTENMENT — 

The student demonstrates respect for know- 
ledge. He involves himself in learning 
activities beyond classroom assignments. 








7 WEALTH - 

The student shares with others. He 
demonstrates satisfaction with his general 
situation. 








8 RESPECT 

The student accepts the rules and regula- 
tions of the school and classroom. He 
respects the rights of others. 
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SELF-IMAGE RATING SCALE 





POOR 


BELOW 

AVERAGE 


AVERAGE 


ABOVE 

AVERAGE 


EXCELLENT 


thy £or others, 
tudents without 












sition. He 
tions. 












jh level of 
r play in 






K *. 






ibility to 
1 decision 












. in the 
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imonstrates 
tips. 












tct for know- 
i learning 
isignments. 
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i his general 












and regula- 
oora. He 
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THE SEMANTIC DIFFERENTIAL 



Topic: 



1. 


Easy 


Difficult 


2. 


Slow 


Fast 


3. 


Happy 


Sad 


4. 


Bad 


Good 


5. 


Fair 


Unfair 


6. 


Work 


Play 


7. 


Boring 


Interesting 


8. 


Clear 


Confusing 



O 

ERIC 



B IBLIOGRAPHY 



Doubleday and Company 

A Dissenter's Guide to Foreign Policy 

A New History of the Cold War 

An Introduction to Economic Reasoning 

Behind the Shield 

Black history: A Reappraisal 

Chemical and Biological Warfare 

Comparative Government 

Four Took'Treedom 

From Race Riot to Sit-In 

Future of Conservatism 

Lift Every Voice 

Making of a Counter Culture 

Mao Tse-Tung on Revolution and War 

Movement and Revolution 

Nature of Prejudice 

Pentagon Watchers 

Political Man 

Race and Nationality in American Life 
Radical Papers 
Radical Right 

Revolution and Counter-revolution 

Revolutionary Non-Violence 

Socialism in America 

Time of Trial, Time of Hope 

Unfinished March 

Violence as Protest 



Public Affairs Committee 



An Environment Fit | 
A New Look at cur 
Buyer, Be Wary.' 
Challenge of Crime | 
Equal Justice for 
Health of the Poor | 
Law and Justice 
Poverty in the U.S. 
Races of Mankind 
Social Policy--Impi 
Violence in America 
Why the Ghetto Must 



Science Research Associs 



Inter-Nation Simuli 



Social Studies School Sc 



Indiana University Press 

Diplomacy of a New Age: Major Issues in U.S. 

Policy Since 1945, Perkins 



Oxford University Press 

Power Structure: Political Progress in 

American Society, Rose 



Washington University press 

Problems of American Society Series 



Praeger 

Making of U.S. Foreign Policy, Sapin 



An American Manife 
and What .We Can D 
Communism and the ft 
New, U.S. News an 
Freedom and Respons 
Higher Circles; Th 
Judgment : Supreme 

Modernizing America 
Social Change, Ste 
People's President 
History and the Di 
Political Persuader 
Politics and Power 
Practical Politics 
Price of Liberty: 
by Members of the . 
U.S. and the Caribb 
U.S. Department of 
of the World 
U.S. Government Cha; 
U.S. Politics: Ins 

Verdict: The Jury I 
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Public Affairs Committee, Inc. 

An Environment Fit for People 

A New Look at cur Crowded World 

Buyer, Be Wary I 

Challenge of Crime 

Equal Justice for the Poor Man 

Health of the Poor 

Law and Justice 

Poverty in the U.S.A. 

Races of Mankind 

Social Pol icy- -Improving the Human Condition 
Violence in America 
Why the Ghetto Must Go 

Science Research Associates 

Inter -Nat ion Simulation Kit 

Social Studies School Service 

A.n American Manifesto: What's Wrong with America 

and What We Can Do About It, Barnet 
Communism and the New Left: What They're Up to 

New, U.S. News and World Report 
Freedom and Responsibility of News Media; Case Study 
Higher Circles: The Governing Class in America, Domhoff 

Judgment: Supreme Court Cases 

Modernizing American Government: The Demands of 

Social Change, Stedman 

People's President: The Electoral College in American 

History and the Direct-Vote Alternative, Peirce 
Political Persuaders 

Politics and Power: Who Should Rule, Hoy 

Practical Politics Kit 

Price of Liberty: Perspectives on Civil Liberties 

by Members of the A.C.L.U. , Reitman 
U.S. and the Caribbean, Perkins 

U.S. Department of State Fac t ^ ook of the Countries 
of the World 
U.S. Government Charts 

U.S. Politics; Inside and Out, U-„S. News & World Report 
Verdict: The Jury System, Bloomstein 



